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“Preparation is universal. Not everyone writes their own lesson plan every day. Many teachers

use a plan written by a colleague or a curriculum provider. Some reuse a plan they wrote

previously. But everyone prepares (or, | argue, should prepare) their lesson before they teach it.”
- Doug Lemov (TLC 3.0, Pg 31)

1 - Exemplar Planning

2 - Plan for Error

8 - Standardize the Format

23 - Accountable Independent Reading
25 - Circulate

26 - Exit Ticket

33 - Wait Time

34 - Cold Call

38 - Everybody Writes

53 - Radar and Be Seen Looking
54 - Make Expectations Visible
55 - Lease Invasive Intervention
56 - Firm, Calm Finesse

57 - Art of Consequences

58 - Strong Voice
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“Preparation is universal. Not everyone writes their own lesson plan every day. Many teachers
use a plan written by a colleague or a curriculum provider. Some reuse a plan they wrote
previously. But everyone prepares (or, | argue, should prepare) their lesson before they teach it.”

Technique 1:
Exemplar Planning
(Pgs. 45 - 49)

Definition: Exemplar -
correct answers to
your questions that
you write out that you
hope students will give
you to your question.

f E.TA Summary Notes
Prepared by Pres Lori Young

- Doug Lemov (TLC 3.0, Pg 37)

Planned lessons engage students in quality learning activities
without a moment of downtime.

There is not one universal method or template for preparing
an exemplar lesson; pick the one that works for you.

Know the content of your lesson well.

Write it down instead of keeping it “in your head.”
(See example by Christine Torres, ELA teacher.)
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The one proven way to eliminate it, they write, is to “make the unexpected object

or event less unexpected.”

By Christopher Chabris and Daniel Simons

The Invisible Gorilla, p. 17.
C.Chabris D.Simons

Technique 2:
Plan for Error
(Pgs. 49 - 53)

iy, P
rETA_. ‘Summary Notes
——" Prepared by Pres. Lori Young

e Anticipate student errors

Plan your response to the error

Should keep teacher frustration when student mistakes
emerge manageable

Should preserve student’s trust in you.

Example - Teacher notes in red. Student question in black.

Solve. 4-3+10 +5x2= Teacher Notes: Order of Operations
1.Evaluate operations within parentheses

4-3+2x2= 2.Evaluate exponents
4-3+4-= 3.Evaluate multiplication and division from
left to right; do operation that comes first.
1+4= 4. Evaluated addition and subtraction from
@ left to right; do operation that comes first
Anticipated Error 1: : Anticipate Error 2:

4-3+10+5x2= : 4-3+10+5x2=

4-3+10+10 - 1+10+5x2=
4-3+1-= 11+5x2 =

4-4-= 22x2-=

>
Student believes that PEMDAS consists ~ : Student completed the problem left to

of six steps, one for each letter of the right without thinking about order of
acronym. : operations.

Planned Response: Think about the order i Planned Response: Think about the order
of operations (PEMDAS); look at what you i of operations (PEMDAS); look at what

wrote and see if they can identify the i you wrote and see if they can identify
mistake (help if needed); write correct i the mistake (help if needed); write
steps for a visual aid -- not just the : correct steps for a visual aid -- not just

answer. i the answer.
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Independent reading is critical to building the capacity to sustain
attention and concentrations.
- Maryanne Wolf, Reader Come Home

Technique 23: Accountable Independent Reading (AIR)

e Making students read with purpose is a form of teaching.

(Pgs. 228 - 209) e Students should do independent reading in ALL classes.

e Three tenets
-- Assign reading in small increments
-- Intentionally assess through observation to see how
students are using their reading time
-- Embed reading within instruction to help students make
connections

Definition: AIR is a set
of tools to ensure that
independent reading
during class is

successfu.l and  No standardized reading log; use a log that works for your
productive. students. Example below.
AIR Reading Log: Fiction

Day One. Make a text-to-text connection as you read today. Include
evidence from the text to support this connection.

Day Two: Infer a theme of this text and use evidence from the section of
the text you read today to support this theme. (I infer that a theme in
this text is because the text says J)

Day Three: Explain how the conflict is developing the section of the text
that you are reading today. Is the conflict internal or external? Provide
evidence from the text to support your thinking.

Day Four: Analyze the role of the setting of the story. What impact did
the setting of the story have on the character and/or plot of this book?

Day Five: Critique the text as an example of genre. What do you
like/dislike about the decisions that author made? (The genre of this
book is . I like/dislike this how the author developed the genre of

\ETA ‘Summary Notes thisbookbecause ___ )
Prepared by Pres. Lori Young
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Exit tickets are designed to give you more immediate data on misconceptions students may be
struggling with as they are in the process of learning, not to measure how well students have
committed previously learned knowledge or skills to long-term memory.

- Doug Lemov, TLC 3.0, page 228

Technique 26: Exit Tickets - Stamps

(Pgs. 228 - 233) e Exit tickets are snap shots of student thinking.

Stamps (definition): e 4 Characteristics of Exit Tickets
arecap of the important

points of a discussion that
is usually open-ended; * They're designed to yield data on a specific part of the
used to assess more lesson.

advanced and rigorous
thinking; takes longer than
the traditional 1 to 2 * They're predictable.
minutes to complete but
no more than 5-minutes.

e They're quick -- 2 to 3 questions max.

e They make great Do Nows (Bell Ringers) for the next day

This Lord of the Flies lesson is titled: "That's how you can feel
in the forest." Who says this and what does he mean by it?
Explain why that might be, using one or two details from

Good STAMP example )
today's reading.

because it is specific.

Summarize what you learned today while you read from Lord

of the Flies.
Not as good STAMP

example because it is too
broad.

\ETA | Summary Notes
Prepared by Pres. Lori Young
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Where you stand as you work is a critical aspect of your teaching.

- Doug Lemov (p. 222)

(Pgs. 222 - 228)

Circulate (def):
the "rules" and
habits for a
teacher's
strategic and
intentional
movement
around the room
during all parts of
the lesson.

rETA 'Summary Notes
,.-' Prepared by Pres. Lori Young

e Step 1: Break the Plane. The "plane" is the imaginary line that runs in
between the Promethean board and the front row of students, roughly
five feet in front of the board.

e Step 2: Strategically teach everywhere in your room; vary your path
around the room like Earth revolving and rotating

o o v T e e | @ - teacher

'I'\

e
&
- -

e Step 3: Engage with students. Make frequent verbal and nonverbal
interventions as you work the room (circulate)



T(-‘;_;Lg:h
CHAMPION "€,

30

h ¥

Combined with the Dunning-Kruger Effect, the teacher thinks their students understand
and the students think they understand, and they don't understand.

- Greg Ashman, TLC 3.0, page 195

(Pgs. 194 - 201)

Definition: Strategy
designed to help
students master
complex tasks by
breaking them up
into more
manageable steps;
form of scaffolding

L
(ETA Summary Notes
.+ Prepared by Pres. Lori Young

STEP 1: Identify the steps or make an outline. Make the steps/outline
simple and easy to remember. There should be no more than seven, any
more than that and there will definitely be confusion.

STEP 2: Make them “sticky”. Use mnemomic devices so students can
remember the steps.

STEP 3: Use the mnemonic device when completing the lesson.

Math Example: Order of Operations
Step 1: Begin teaching order of operations using mnemonic Please Excuse
My Dear Aunt Sally.

Step 2: Remembering the Order of operations:
Please — Parentheses
Excuse — Exponents
My - Multiplication
Dear - Division
Aunt — Addition
Sally — Subtraction

Step 3: Complete lesson using the mnemonic

+3 e (5-5F 4 Parenthasis
F+3e i; 14 Exponents
é1 +3 o164 Mubltiplication
B1+48/4 Division
B1+12 Final Addition

83 B3is the final answer
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Though asking questions of students is a great tool to check for understanding,
gathering data through observation is arguably even more effective when you can use it.
-- Doug Lemov, pg. 81

Technique 8: Standardize the Format

(Pgs. 87 -92) Benefits
e Efficiency: Quickly gather data on everyone
Definition: e Parallel-processing: Check for understanding while
Streamlining data- students are working; don't have to schedule instructional
gathering by making time to give a common formative assessment.
your obs'eljvation e Student Feedback: You can respond quickly to more
more efficient and complex ideas in more formats; build student
accurate. relationships.

To use this method
e Design instructional materials and space so you can find
student answers (or key steps quickly) to collect the data
you need.

Examples

m e Simple verbal instructions to give students before they start
working on the assignment/activity:

"Box the equation you used to calculate the sum on problem 1."
"Underline the appositive you added to your thesis."

"Highlight the main idea in this paragraph."

"Circle your final answer."

Techni@ue §is fo he/’p

you save fime. /‘/aving

s*ua/enfs a/o one 07[

these fasks will he/lp
You @uic/e/y find the

O O O O

e Other ways to streamline data collection.
o Use graphic organizers. Check out this website!
https://www.enchantedlearning.com/graphicorganizers/.
o Use standard format for notes -- Cornell

s*ua/en'f's answer.

ETA. 'Summary Notes
Prepared by Pres. Lori Young
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Formative writing helps students engage in and care about the

text so that they feel more vested in any argument they then
decide to defend or explain in summative writing.

Technique 38: Everybody Writes

(Pgs. 324 - 327)

Technique Definition:
students reflect using
formative writing
before discussing.

Formative Writing
Definition: to decide
what you think; have to
know what you think
before you can explain
it.

Summative Writing
Definition: to explain
what you think; here is
what | think and why

'-.ETA | Summary Notes
Prepared by Pres. Lori Young

Benefits

- Doug Lemov, page 326

To use this technique
o Prepare formative prompt before students answer the prompt
o Write the exemplar answer instead of keeping it in your head,;
helps you anticipate student errors; See Technique 1.
o Circulate throughout the room and look over student shoulders
for exemplar responses and/or misconceptions

o Helps students organize their thoughts

o Check for exemplar responses or misconceptions

o Allows teacher to Cold Call students with confidence because you
have set them up to succeed

Examples
Formative Prompts Summative Prompts
(Decide what you think.) (Explain why you think.)

Elementary | How might Paddington be feeling Based on this story, what are two

at this moment? Why? character fraits that describe Paddington?
Support your answer with details from the
text.

Math Why might solving this system of Explain how you solved the system of
equations be more difficult than the | equations above.
last example?

Visual Arts | What ideas might the artist be Explain Picasso's theory of color during
attempting to convey with his his Blue Period and the impact it had on
choice of colors here? the art world.

Physical A 26-year-old, with a poor diet, has | A 26-year-old, with a poor diet, has not

Education not exercised since high school. exercised since high school. Explain one
What suggestions do you have to physical, mental, and professional benefit
improve this person’s health? that an effective, consistent muscular

endurance fitness plan would provide.
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To talk a lot is to succeed.

in one's opinions and beliefs, is to succeed more.

To talk louder, to be more ardent

- Doug Lemov, pg. 354

Technique 43: Turn and Talk

(Pgs. 355 - 368)

Technique Definition:
aroutine, timed, pair

discussion

You must model and
guia’e students before
*hey can use this
fechnique ina/elneno/en*/y

and well

ETA. 'Summary Notes
Prepared by Pres. Lori Young

Benefits
e Helps students share, expand, and clarify their thoughts

e Canincrease on-task behavior
e Creates collaboration

To use this technique
Step 1: Teacher provides a prompt AND time limit.

Step 2: Partner 1 answers the prompt while Partner 2 listens.
Step 3: Partner 2 answers the prompt while Partner 1 listens.

Step 4: Optional. Depending on the goals of the lesson and the nature of
the Turn and Talk, students may share some key ideas from their paired
discussions with the whole class.

Example:

Step 1: Teacher writes on the board: A prisoner of war who has just
been released from prison is an example of liberty. You will receive
30-seconds to discuss this question: What is one example of your

liberty? Turn and talk with your shoulder partner. Go! [Start timer.]

Step 2: Partner 1 answers while Partner 2 listens
Step 3: Partner 2 answers while Partner 1 listens

Step 4: Teacher says: | heard some very good examples of liberty.
I'm going to call on two different groups to share their examples of
liberty with the class.
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The typical teacher waits about 1-second before taking an answer.

- Doug Lemov, pg. 276

Technique 33: Wait Time

(Pgs. 276-282)

Technique Definition:
Delaying a few strategic
seconds after you finish
asking a question and
before you ask a
student to begin
answering it.

[ETA Summary Notes
' Prepared by Pres. Lori Young

Benefits:
* Allows more hands to go up.

e Supports better and hopefully more rigorous answers.
* Prompts more cognitive work during the "wait."
e Can decrease students saying, "l don't know."

To use this technique:
Step 1: Ask your question and narrate the hands.

Step 2: Prompt thinking skills.
Step 3: Make wait time transparent.
Step 4: Give real think time and stop talking.

Step 5: Call on a student to give you the answer.

Example:
Step 1: You ask, "What was the purpose of the first Continental Congress?"

As soon as you see the first hand go into the air, say "l would like to see at
least 10 hands before | call on someone for the answer."

Step 2: While you are waiting for students to raise their hand say something
like "I'm seeing people going back through their papers/notes looking for the

answer. That is a great idea."

i 5ive You a few seconds . . .,
Step 3: Say, "I'll give you a few seconds

to finalize your answer before | randomly
call on someone." your head. On average, it fakes

acfua//y means count 1o 10 in

Step 4: While you are giving them most students 5—seconds_jus+ fo

real think time stop talking. process a olues*ion.

Step 5: Call on a student to give you the answer.
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The practice of calling on students regardless of whether they have raised their
hand, is a profoundly important technique that can elicit a chain of surprising
and positive effects in the classroom.

Technique 34: Cold Call

(Pgs. 282 - 307)

Technique Definition:
engaging and
challenging yet
supportive way to hold
students accountable
for answering oral
questions the teacher
poses, regardless of
whether a hand is
raised.

Specia/ Note: Cold call can
make students nervous.
Before using this method, |
sugges* a/oing a turn and
falk using a Inrob/em similar
fo your cold call quesfions.
It will he/lb students review
Hhe concepts they need o
know before you raluia//g
ask your quesfions. - Lori

YOHVlg

e !

[ETA \Summary Notes
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- Doug Lemov, pg. 282

Benefits:

e Checking for understanding becomes systematic and effective
¢ Increases pacing speed

e Keeps students on their toes and ready to answer at anytime

e Increases engagement

To use this technique:
e Have a cluster of questions ready
e Quickly, clearly, and calmly ask these questions to multiple students, in
multiple locations around the room; don't focus questions on a single student
or a group of students in isolation.

Example:

Teacher: How many variables and constants do we have to consider in finding
the volume of a cylinder? D'Juan?

D'Juan: Three of them

Teacher: Good. Tell me one, Janella.

Janella: Radius.

Teacher: OK, and Max, is that a variable or a constant?

Max: Radius is a variable.

Teacher: OK, so what's the other variable, Carl?

Carl: Height is the other variable.

Teacher: Good. So, what's the constant that we need, Kat?
Pi

Teacher: And how do we know it's a constant, Jameer?

Jameer: Well, because it never changes.

Teacher: Good. So, Taylor, when | multiply my constant and my two variables, |
get me volume, right?

Taylor: Well, no, you need to square your radius.

Teacher: Ah, yes. Thank you, Taylor. Well done.
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When we show that it matters to us, it matters more to students. Just by
looking, and having students know that we look, we make it more likely that they
will follow through; perhaps in part because we've eliminated some gray area,
but likely because we've simply shown that it matters.

- Doug Lemov, pg. 433

(Pgs. 432 - 437)

Technique Definitions:

Radar:

the skill of reliably
seeing what’s
happening in your
classroom

Be Seen Looking:
allow students to see
you watching them.

-}-
[E A 'Summary Notes
.+ Prepared by Pres. Lori Young

Benefits:
e Sets high expectations
e Shows students that you care
e Helps to motivate students
e Prevents nonproductive behavior

To use this technique:
e Give adirection.
e Scan the room regularly using either the Swivel or the Pastore's Perch.

mE EmE B EE P gk
R R . B =i |l
_— 2 mm mm
s U B mm mm =
€ L=
Swivel: Stand in center of Pastore's Perch: Stand in far
room. Scan side-to-side. L or R corner. Moving off to the
side gives more defense against
blind spots.

e Subtly remind students that you see them.

Examples:

(] =

The teacher is Mr. Patrick Pastore.
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As a rule of thumb, the more visible the action you ask students to execute, the easieritis \I l l/

for you to see whether students follow through, and the more that students implicitly
recognize that you can clearly see what they do.

B 3 l . , €~
- Doug Lemov, pg. 438 /I T '\

Technique 54: Make Expectations Visible

(Pgs. 438 - 439)

Technique Definition:
ensuring that students
follow through on a
requestin an
immediate and visible
way; setting a standard
that is more demanding
than marginal
compliance.

SOIH
Penc;/s n 7%6 7LI’0I
IHS'ILZOLJ O'E Pencﬂ‘/

dOW”.

4 BOO/QS olnen in 7["0}')7[

o yOM ms7tead 07(
B /QS OM7L

o Wom* fo see pencils
moving , instead of,

yOM shou/d be

WI"I?LIHg
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Benefits:
e Keeps students focused

¢ Increasing the amount and type of accountability implicitly makes the ones
who would test the boundaries of compliance or the non-conformers more
likely to comply

To use this technique:

1) Give an observable direction.

2) Use Radar to scan intentionally and strategically to see whether it's being
done.

3) Stand in Pastore's Perch while scanning.

4) Narrate the follow-through of at least two students who've done right away
what the teacher asked.

5) Warmly correct at least one student if students were not meeting
expectations.

Example:
Teacher says while scanning the room: "Pencils in the tray."

N N ah
HE " R
= HE ER
(M W - |
"r.'.:r:lr' s Perchi: Stovnd in far 2
L or R corner, Moving offf ro bhe

dighe e s dmove delansd agmmEr
Alind spols

Teacher narrates: "Thank you, Janella. Thanks, Taylor. Nice. Now I'm starting
to see those pencils going into the tray. Max, please put your pencilin the
tray."



Because it's impossible to eschew correction entirely, and lengthy
interruptions do their own damage, the trick is to use the least invasive
intervention to fix the problem, then get back to work.

- Doug Lemov, pg. 439

Technique 55: Lease Invasive Intervention

(Pgs. 439 - 445)

Technique Definition:
to get 100% of
students on task,
attentive, and
positively engage in
the best possible
lesson.

Misconceptions:

P Some teachers,
coaches, and
administrators think
you have to start with
Intervention 1 and
move down the list
until you reach
Intervention 6. This is
simply not true.
Behavior that is
deliberate and is
disruptive most often
is behavior that
should earn a
conseguence.

P Ignoring misbehavior
is the MOST invasive
form of intervention.

ETA Summary Notes

/' Prepared by Pres. Lori Young

Benefits:

® Adjusts student behavior eDoesn't disrupt other students  eLets you teach

To use this technique: Pick one of the interventions from the list below.

_Leasf ¢
invasive .
[ )
d °
[ )

Most
invasive °

Intervention 1: Nonverbal Cue - "the look", "stink eye", or "side eye."
Intervention 2: Positive Group Correction - the blanket statement.
Intervention 3: Anonymous Individual Correction. Similar to Int. 2.

Intervention 4: Private Individual Correction. Class works
independently while you privately correct the student.

Intervention 5: Lightening-Quick Public Correction. Limit "onstage"
time, tell student exactly what you want them to do, and and follow it
up with a positive comment.

Intervention 6: Consequence. Follow the directive given by your school.

Example: You are having your students complete a writing assignment.
Intervention 1: Give a nonverbal cue that indicates you need to be writing.

Intervention 2: Teacher says, "l should see everyone writing."

Intervention 3: Teacher says, "l should see everyone writing. | need two more
people writing."

Intervention 4: Teacher says to the class while moving to the student that needs a
personal correction, "Class, | would like you to reread what you have written and
underline the topic sentence." When you get to the student, quietly say "Lilly, | can
tell you're tired, but class is too important for me to allow you to sleep. Pick up
your pencil. Your writing prompt is "What are three reasons for the Great
Depression?" I'll be back to check on you in thirty seconds." Make sure you go back
in 30-seconds!

Intervention 5: Teacher says, "Quentin, | need your pencil moving. Lilly, | can't wait
to read what you are writing.

Intervention 6: Give a consequence following school directive.
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Great classroom teachers are steady at the helm.

- Doug Lemov, pg. 446

Technique 56: Firm, Calm Finesse

(Pgs. 446 - 448)

Technique Definition:
steps to take to get
compliance without
conflict by establishing
an environment of
purpose and respect
by maintaining
personal poise.

Advice from an
experienced feacher . ..

/7( oure maa’ ou ve
Wa-(lj*ed 7LOO /ongy

ETA. $ummary Notes
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Benefits:
e Keeps expectations high

To use this technique:

Show that teacher trusts the student
Builds and maintains respect
Purpose is re-established

These six rules are the finer points of teaching that ironically, just can’t be taught,
but should be a part of your teaching mantra.

Example:
RULE 1:
CATCH IT EARLY

e Bold or disruptive
behaviors, caught
early, should feel like
an adjustment not a
fix

4

RULE 4: USE UNIVERSAL
LANGUAGE

e Remind students
that expectations
are universal NOT
personal

e Learningis a team
sport

L 4

RULE 2: VALUE PURPOSE
OVER POWER

e Keep corrections
tight, crisp, and
subtle; avoid fuss,
your belabored
emotions and excess
verbiage.

@

RULE 5: SHOW YOUR
BRIGHT FACE

e Have a confident,
age appropriate
smile says, “I like this
work and the people
in this classroom.”

e Avoid fake smiles

L 4

RULE 3: “THANK YOU” IS
THE STRONGEST PHRASE

e Saying “Thank you.”
communicates a
multitude of
behavioral
adjustment
suggestions.

@

RULE 6: YOUR
CONFIRMATION GLANCE

e Demonstrate trustin
your directed eye-
contact.

e Can be used to make
behavioral
correction.
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The key is to give consequences judiciously, justly, and humanely with the
purpose of changing nonproductive behaviors into positive behaviors rather
than punishing.

- Doug Lemov, pg. 448

Technique 57: Art of the Consequence

(Pgs. 449 - 455)

Technique Definition:
to reinforce sound
decision making; to
respond to situations
in which mistakes are
made so that students
can learn from them.

Advice from an
experienced feacher . . .

Let's face it --

EVERYONE has bad days

/7[ ou give a consequence
ma%ee sgure _(jOM 7Le// he

student that fomorrow
will be a better day.
They need to know that

You will not “hold i
againsf them.”

[ETA $ummary Notes
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Benefits:
e Showing your students you care.
e Students learn they have responsibility over their actions.
e Maintains respect between the student and the teacher.

To use this technique:
e Keep consequences quick, incremental, consistent and depersonalized.

e Keep consequences focused on purpose -- not teacher power.

Example:

Principles of the Effective
Consequence

Notes on Delivery

e Tag the behavior - "Michael.

consequences work better

"Get back to writing like | know

. n
e Incremental - small mistake, you can.

small consequence.
e Maintain the Pace - Keep

consequence quick using the
fewest words.

e Consistent - consequences
should be predictable by
students: "If | do X, Y will

happen." e Get Back on Track -

o Calmly return to teaching

o Get the student who received
the consequence positively
participating.

o Model forgiveness by showing
you value their learning.

e Depersonalized - keep as
private as possible; ONLY
judge actions not the person.



1

Lﬁﬁﬁh

CHAMPION "5
. '

Affective reactions are so tightly integrated with perception that we find ourselves liking
or disliking something the instant we notice it, sometimes even before we know what it is."
- Jonathan Haidt
The Righteous Mind, p. 65
Teach Like A Champion 3.0, p. 455

Technique 58: Strong Voice

(Pgs. 455 - 473) Benefits:
e Encourages positive student behaviors
Technique Definition: ¢ Using excessive consequences becomes unnecessary

using an array of
signals (tone,
expression, and body
language) to

To use this technique:
e State clear expectations
e Scan the room to make sure everyone is following your expectations

effectively ¢ Use any of the six (6) principles below when interacting with students.
communicate.
Example:
@ shitt Your €) Show Both € Economy of
: Register Shoulders/Stand Still Language
Advice from an
exlper/enced *eacher B e Speakinan e Square up and e Be concise when
o academic vs. stand still when giving directions
A S+r0”ﬁ voice 1S not informal register giving directions.
about confro//mg e Use nonverbal
and/ or overlpowering cues
the students. It is
about /oeing calm and

quievt, b.eing c&ncise, )
appearing self-assured, .
i +2hin9 oo bl G Quiet Presence e Self Interrupt O Do Not Engage

/anguage ’/'0 our WOI"dS.

When you feel you are e Wait until there is ¢ Student challenges

losing student no talking or to rules and

engagement, rustling procedures

e exude calmness before
and speaking. e Calmly and clearly
restate the specific
g * speak slower and instruction to
‘ETA 'Summary Notes quieter. follow the class

! Prepared by Pres. Lori Young

norms.



